Year 1
English
Autumn Term
2020
A collection of learning
from our classrooms
As part of our Year 1 English training this autumn term,
we asked schools attending to engage with a gap task
between sessions. This is the outcome.
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Introduction
Our year group training days for 2020-2021
were adapted both in format and content to
reflect the current educational position in
response to COVID-19 (including the summer
2020 lockdown and subsequent blended
learning approach being adopted by schools).

We broke our traditional training day into
four sessions: two mathematics and two
English sessions. Participants attended their
first mathematics and English sessions in
Autumn 1 and then attended the second
sessions in Autumn 2. Participants were
encouraged to engage in a gap task focused
on applying the CPD delivered and
considering its impact. The training was
delivered online.

This report shares our findings and
approaches to addressing the gaps in English
in Year 1.

“If I had to reduce all of education
psychology to just one principle, I would say
this: The most important single factor
influencing learning is what the learner
already knows.” (Ausubel, 1968)

This was our starting point, understanding
where our pupils were at.

Our findings from the first English session
revealed the following successes and
challenges from pupils starting Year 1 in
September 2020:
Successes
▪ Settling in/transition
▪ Reading at home
▪ Being read to/story time
▪ Eager to learn
▪ Enjoyment for learning
▪ Excited to learn again
▪ Excited to be back at school.
▪ Positive attitude
Challenges
▪ Reluctant to join in discussions
▪ Quiet spoken voices
▪ Phonics
▪ Letter formation
▪ Writing (including writing in books)
▪ Attainment levels differ a lot
▪ Vocabulary is not as great
▪ Stamina
▪ Concentration
▪ Lack of fluency in reading and writing

Our Year 1 English CPD session 1 asked:
▪
▪

Where are our pupils at?
What do we want our year 1’s to achieve
this half term?

The key messages explored, which also
formed the focus of the gap task were:
▪ Talk, talk and more talk
▪ Read aloud…lots!
▪ The importance of early reading
(including phonics)
▪ Writing often, and with purpose
▪ Clear sequences of learning
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Overview of impact of session 1 CPD
Talk, talk, and more talk. By pupils
talking more, what has the impact
been?
Talk helps the teacher to understand where
pupils are ‘coming from’, their reasoning, and
allows the teacher to support them moving
forwards. The more pupils talk, the more
confident they become, and this comes
across in their writing. Providing sentence
starters helps pupils to construct sentences
and not just give one-word answers.
Pupils
▪ have used louder voices the more they
have spoken.
▪ have become more confident to share
ideas.
▪ are using better vocabulary both when
talking and in their writing.
▪ are hearing errors and self-correct when
saying their sentences out loud.
▪ hear more examples of Standard English.
▪ speak in full responses and are using
‘because’ to explain their thoughts and
ideas.
▪ are using sentence starters to construct
spoken responses and are no longer
giving one-word answers.
▪ are talking to their learning partners with
more confidence and are now beginning
to use full sentences more frequently.
▪ form better sentences in their writing,
missing out less words.

Read aloud…lots. What impact has
this had on your pupils?
Reading aloud to the class has provided more
exposure to rich vocabulary. It has helped to
develop listening and attention, and pupils
are now able to enter discussions around the
story better.

▪

▪

▪

▪

▪
▪

▪
▪

are deepening their understanding of
story structure and collecting ideas for
their own writing.
are ‘magpieing’ vocabulary and ideas
from the stories they have listened to for
their own stories.
are trying to use the language that they
hear from the stories in their own writing
and when speaking.
are understanding that language is more
than just words; it is the intonation and
expression that brings meaning, too.
are using expression when reading.
are developing their predicting skills and
inferring a character’s thoughts and/or
feelings.
are excited to read a book and thoroughly
enjoy listening to stories.
with SEN are engaged and become part of
the learning.

Deliver daily phonics sessions. What
impact has this had?
At the beginning of the year pupils were
reluctant to use phonics but daily phonics has
helped pupils to apply their growing
knowledge in both reading and writing.
Pupils’ confidence is growing.
Pupils
▪ feel a sense of success every day.
▪ are developing a ‘have a go’ mentality
with both reading and writing.
▪ are applying phonics when reading and
writing.
▪ are trying new vocabulary without
thinking about spelling and getting stuck,
they are confident to make phonetically
plausible attempts.
▪ are becoming more independent with
their spelling.

Pupils
▪ enjoy reading, building a love for reading.
▪ are listening more carefully.
▪ are picking up new and exciting
vocabulary.
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Writing often and with purpose.
What impact has this had?
▪

▪

▪
▪

▪

▪

Writing has really improved. Pupils are
now writing simple sentences, and some
are beginning to explore using ‘and’ and
‘because’.
Ensuring pupils are provided with oral
rehearsal time has positively impacted on
written outcomes. Pupils are more
confident with sequencing their stories.
Lots of practice has helped to build
confidence.
Daily reminders to ensure finger spaces
between words is starting to pay off.
Moving to using a full stop at the end of a
sentence next.
Regular handwriting practice has helped
to support writing in English (and other
curriculum) sessions.
Pupils are more confident to read their
own writing back.

▪

Using story language from the shared text
has helped with pupils’ independent
story-telling and writing.

Clear sequences of learning. What
would you like to share?
▪

▪

▪

Having a clear sequence of learning helps
us, as teachers, to plan for all. As a result,
pupils are feeling successful every day.
Each day pupils can see how they are
progressing. A clear sequence ensures
there is enough time to practise core
skills.
Sharing the end outcome at the start
supports the learning journey and
provides purpose. Pupils know where
they are heading.
It is important to know the book well
(themes and messages) when planning
clear sequences of learning.
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Examples of work from participating schools
Lucinda Kennedy, St Agnes Catholic Primary School
I have had many successes this year. The
class have settled in very well to the new
year 1 style and we hit the ground running.

Now in the afternoon, where I was
introducing a new sound, we spend time
recapping the sounds we have already learnt.

Phonics
I started doing two phonics lessons a day at
the start of the year, recapping phase 2. This
has really helped all abilities in the class. I can
see that the children are confident with their
phase 2 sounds now within their writing and
are grasping phase 3 well, too – hopefully, we
will finish this mid-November.

Reading
We are reading as regularly as possible in
school, too, and I listen to the children read
on a 1:1 basis throughout the week. They
also complete a task in their guided reading
books each week. I am very proud of how
well they are all doing.

Writing
Here is an example of some work from mid-September:

Transcription:
Oh no! Oh no! I can’t swim. But
suddenly a fox came along.
Note how the pupils has made use
of their phonics knowledge to tackle
spelling the adverb suddenly
(sundinlea)

Here is an example from mid-October:

Transcription:
Heat the oven.
Put some butter and sugar into a
bowl and mix. Add Golden Syrup,
flour, ginger and bicarbonate of
soda.
Beat the mixture. Roll it. Cut your
gingerbread man out. Place tray
into the oven.
Bake for seven mins.
Decorate your Gingerbread man.
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We also re-wrote the story at the end of September. I gave the children the option to change the
ending if they wanted to. Here is one of the stories:

Transcription:
Once upon a time there was
a little old man and a little
old woman. They decided to
make a gingerbread.
They got some sugar some
flour some ginger some
butter and some milk. They
put it in the oven. The
gingerbread man was hungry
so he opened the oven door.
The gingerbread man popped
out of the over. The little old
man said stop. The little old
woman said stop.
But the gingerbread man
keeped run and run. He said,
run run as fast as you can you
can’t catch my I’m a
gingerbread man.
The gingerbread man runned
past a girl and a boy. Stop
cried the girl. Stop cried the
boy but the
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Transcription continued:
Gingerbread man runned
faster and faster run run as
fast as you can you can’t I’m
a gingerbread man.
The gingerbread man runned
past a dog and a cow. Stop
cried the dog. Stop cried the
cat. The gingerbread man
past by a river.
Along came a fox. I’ll carry
you across the river said the
fox. Climb on my back.
The gingerbread man got
across the river.

This story was written over a number of sessions.
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Tahmina Aktar Chowdhury, Mowlem Primary School
English successes during the first half of the Autumn term:
▪

▪

Phonics is becoming routine and the
children are becoming used to the format
again. They are beginning to use their
sound knowledge with growing
confidence when writing words.
Children are using the phonics resources
available to them to support them
beyond the phonics sessions.

▪

Children are becoming more confident at
using their phonics when reading and are
applying it more consistently.
A few children were able to write their
first extended piece of writing based on
the story of ‘The Little Red Hen’.
I have been able to read aloud to my class
every day.

▪

▪

Examples of work from September through to October:
September
Transcription:
I think that Humpty fall down.

End of September
Transcription:
Who will help me to eat this pizza
not i said the pig very well said the
big black sheep I will eat it myself.
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September

October

Next step: provide the sentence stems for pupils to choose and use, with pupils writing the full
sentence. This will ensure pupils write sentences not just phrases.
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September

Transcription:
I think that Humpty will crack again.
October

Transcription:
She saw the slippery slide outside.
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Becky Taylor, Stebon Primary School
Recently at school, we had skills builder week
- children learn new skills and build on
existing skills. One of the subjects was about
emotions/feelings, how to recognise them,
empathy etc.
During planning for this, I was taking
something out of my bag and the tiny
'kindness diary' (made at the last session) fell
out of my bag! It was very timely for this to
happen as it gave me the idea for my class to

make a diary for the week, which we called
'My Kindness Diary'.
This was an adult-led activity where each
child would talk about something kind they
had done. They then wrote this on a strip of
paper, and this was stuck into the diary. It
was a very nice activity as either I, or
Mohamed (TA), could spend time with each
child (even though it was a short time), have
a chat, and gather their ideas.

Text from training session: ‘Last Stop on Market Street’, Matt De La Pena and Christian Robinson

"Sometimes when you're surrounded by dirt, CJ, you're a better
witness for what's beautiful."
CJ begins his weekly bus journey around the city with
disappointment and dissatisfaction, wondering why he and his
family can't drive a car like his friends. Through energy and
encouragement, CJ's nana helps him see the beauty and fun in
their routine.
This beautifully illustrated, emotive picture book explores urban
life with honesty, interest and gratitude.
Here are some of our ‘My Kindness Diary’ outcomes:
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Ola Odubajo, Chisenhale Primary School
Reading and writing inspired by ‘Pretty Salma’, Niki Daly

African culture and flavour infuse this inventive retelling of a
favourite fairy tale, and the vibrant lively illustrations bring it to
life. The result is a story that combines new and old and spans
cultures as successfully as it has spanned the centuries.

Here are some examples of our working wall:
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Here are some examples of our written outcomes:
Transcription of final sentence
(left):
The big bad wolf has lots of white
teeth.

Transcription (below):
First Granny said bye to Pretty
Salma.
Next granny thought Mr Dog going
up the path.
Granny saw Mr Dog knocking on
the door. Granny let Mr Dog in and
Mr Dog saw Granny thought that
Mr Dog was Pretty Salma.
First Mr Dog wanted to eat the
special rooster and the
watermelon.
Next Granny made Mr Dog get in
the bath.
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Shamima Uddin, Kobi Nazrul Primary School
This term we have been reading 'Traction
Man is here' and nursery rhymes. The
PowerPoint slides (from the training session)
were very useful, and I included some of the
training ideas into my own planning.
Since our training session, I have been
delivering daily phonic sessions as well as
additional phonic sessions in the afternoon.

A growing number of my children are
beginning to apply their phonics knowledge
in their own writing.
My class absolutely love story time! I usually
read to them just before lunch and then at
the end of the day. I have also started guided
reading sessions.

Writing in September (responding to reading)
Transcription:
Go faster spaceship.
Go! Go! More faster.

Transcription:
I can do this.
Scrubbing brush pull
then.

Transcription:
This is Professor spade.
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Wanted posters
We found a mysterious letter from Broom:

Traction Man
Mini Grey

The children were very upset and wanted to find it.
We brainstormed words to describe him and then children wrote their own wanted posters.
Afterwards, children placed wanted posters around the school.

Transcription:
He is long. He is spikey. He is evil. His moustache is
long. He is rude.
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Here is one of our new Traction Man adventures:
Transcription:
One sunny morning
Traction Man and
Scrubbing Brush were
sitting on the couch in
the living room when
suddenly he saw in the
window Professor
Spade was digging up
the plants. Traction
Man did not know what
to do but Scrubbing
Brush found a little
watering can and found
a little spade and a tall
sun a scrubbing brush
gave it to Traction Man
and gave it to tie the
plants and grab luckily.
Oh no!

Children created their own verse from the nursery rhyme ‘Jelly on a plate’
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Susan Lambert, English Martyrs Catholic Primary School
‘Traction Man is Here’, by Mini Grey inspired
many Year 1 learners this autumn term.

Pupils will have retrieved information about
Traction Man during reading, collecting this
information in a ‘role on the wall’.

Here is writing from another school produced
in Autumn 2 with a clear focus on writing and
punctuating simple and compound
sentences, using the conjunction ‘and’ to join
ideas.

Through clear teacher modelling,
descriptions of Traction Man will have been
organised, and during shared writing pupils
will have been explicitly shown how to write
(and punctuate) simple sentences, and how
to join two ideas together.

Examples of writing to describe the character, Traction Man:

Transcription:
My favourite part was when
he got the medal crisp.

Transcription:
Traction man is action figure.
Traction Man has many suits each one
perfect for his battles. He has karate
suits and a bathing suit. He is a
superhero. He is brave and kind. He
likes to save people. He dislikes
watching TV. He can fly and swim.
Sometimes he sunbathes in the sun.
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Transcription:
Traction Man is a doll. Traction Man has
bright clothes. He has a diving suit for
going swimming he has a rocket suit
going into space. He is superhero. He is
brave and kind. He saves animals and
spoons from danger. He likes to swim in
the water. He dislikes watching tv. He
likes to dive in the water. He dislikes evil
people. He can fly in the rocket.
Sometimes he likes to sun bath. He
sometimes says Boom! And Wow!

Transcription:
Traction Man is a superhero. Traction
Man is wearing many clothes. Each one
for his mission. He has different suit
when he dive in the water. He also has a
swimming suit for when he swims. He is
kind. He is brave. He can swim and he
can climb and he can swim. He don’t
likes watching tv.
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Transcription:
Traction Man is a action figure.
Traction Man has dark brown hair he
has dark clothes and has many
clothes. Scubadiver suit is when he
goes to water. He has a camouflage
top for when he is in the jungle. He
saved the animals from the pillows
and he is a superhero. He likes to
save people. He dislikes tv. He can fly
and dive. Sometimes he likes to
sunbath sometimes he says Pow!
when he lands on the ground. His
favourite mission is when he saved
the spoons.

Transcription:
Traction Man is a toy and a doll and a
figure. Traction Man is camouflaged.
and so much clothes. He has brown
hair and he has a rocket suit and he
has a rocket helmet. He is a
superhero. He is brave and helps
people and children. And he does like
everybody people. He can fly and
swim and dive in water in the sink.
Sometimes he like sunbathing and he
likes prizes. He best memory was to
save the dollies.
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Jaime Pruden, Arnhem Wharf Primary School
There is some writing from our autumn
treasure hunt made during continuous
provision, some examples of missing posters
the children made during our Beegu unit, and
some writing based on our history unit this
term on personal history.

For the history topic, the children wrote
about themselves, compared themselves to
when they were babies and wrote about how
their childhood was different to their
parents’ childhood.

Autumn Treasure Hunt inspired by @mrs_darl
Here is an example of purposeful list making linked to identifying autumn finds including: conker,
orange, berry, pinecone, nut, and twig.

Seasons
Hannah Pang & Clover Robin

https://twitter.com/mrs_darl/status/1314241682578321410?s=09
For access to the guidance on the bags:
https://twitter.com/mrs_darl/status/1313178584668921858?s=09
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Writing inspired by ‘Beegu’, Alexis Deacon

Beegu is not supposed to be on Earth. She is lost. She is a
friendly little creature, but the Earth people don't seem very
welcoming at all. However, so far, she has only met the BIG
ones. The little ones are a different matter…

Missing posters
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Writing responding to the text (on display on the working wall):

Transcription:
I can see a spaceship and some
footprints and some mountains
behind.
Dear Alien
I hope you are well.
I can see light shining yellow on the
alien. Is she alien?

Personal History outcomes
Pupils were provided with a range of purposeful writing activities.
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Twitter link to history project video:
https://twitter.com/ArnhemwharfKS1/status/1319359841090023425?s=09

Also taken from Twitter:

https://twitter.com/ArnhemwharfKS1/status/1319364386214039553?s=09
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Overview of session 2 CPD
The key messages explored in session 2
were:
▪ Talk, read and write daily
▪ Use knowledge of Year 1 curriculum to
support learning and teaching in English
▪ Reference exemplification materials to
understand the learning journey (reading
and writing)
▪ Writing: Purpose, sentence level work,
idea generation, planning and teacher
modelling
▪ Continue to plan clear sequences of
learning

Remote learning
Reading and remote learning
▪ Online reading: set books to read that
match pupils’ phonics knowledge
(decodable books)
▪ No access, aim to provide copies of
decodable books that match pupils’
phonics knowledge
▪ Record reading your class text (or provide
link to video online) for pupils to watch,
listen and enjoy
▪ No access, aim to provide copy of class
text for adult at home to read to pupil,
share and enjoy
▪ Deliver daily storytime session (google
meet, teams, etc.)
▪ Encourage adults to read to pupils at
home on a daily basis

Writing and remote learning
▪ Ensure all pupils have a sound mat and
sight words sheet to support writing at
home (model how to use them in the
classroom)
▪ Record short videos of shared writing for
pupils to watch (including clear modelling
of phonics to support spelling)

▪

▪

▪

No access, link writing activity to class
learning – knowledge and/or skill. E.g.
instruction writing – write instructions for
a game, recipe, routine from home
Diary writing – this would encourage
purposeful daily writing and can be
shared back in school
Provide an image from class text, or
known text for pupils to write about

Questions to consider for remote learning
▪ What you want pupils to know,
understand and do?
▪ How you will teach them this remotely?
o remote instruction (e.g.
worksheets, textbooks, online
videos, pre-recorded
explanations)
o face-to-face or live explanation?
▪ What tasks / assignments you will give
them to practice and embed their
learning?
▪ How you will assess their understanding
in the short, medium, and long term?
▪ How you will use assessments to provide
formative feedback and inform future
remote learning?

The year 1 journey continues…
Teaching Grammar Effectively: Year 1
Thursday 4th February 2021, 4.00pm –
5.30pm, online
An opportunity to explore teaching grammar
in context in year 1. A range of activities will
be shared linked to another high-quality text.
Book places on SLA online.
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Feedback from participants
Year 1 English session 1 (25.09.2020)
What words best describe this session?

Year 1 English session 2 (06.11.2020)
What would you like to say about this session?

27

