Year 6
English
Autumn Term
2020
A collection of learning
from our classrooms
As part of our Year 6 English training this autumn term,
we asked schools attending to engage with a gap task
between sessions. This is the outcome.
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Introduction
Our year group training days for 2020-2021
have been adapted both in format and
content to reflect the current educational
needs in response to COVID-19 (including the
summer 2020 lockdown and subsequent
blended learning approach being adopted by
schools).

The overall aims for the session 1 were:
▪ Establish where your readers and writers
currently are
▪ Unpick the challenges of reading and
writing non-fiction
▪ Establish reading and writing
opportunities across the curriculum

We broke our traditional training day into
four sessions: two mathematics and two
English sessions. Participants attended their
first mathematics and English in Autumn 1
and then attended the second session in
Autumn 2. Participants were encouraged to
engage in a gap task focused on applying the
CPD delivered and its impact. The training
was delivered online.

The keys messages explored in session 1,
which also formed the focus of the gap task
were:
Reading
▪ Read across the curriculum
▪ Understand the barriers for your readers
and address them
▪ Small daily acts of reading matter
▪ Enjoy reading aloud…lots!
▪ Give your pupils ample opportunity to
practice their reading

This report shares our findings and
approaches to addressing the gaps in
learning for English in Year 6.

“Reading is the key that opens doors to many
good things in life. Reading shaped my
dreams and more reading helped me make
my dreams come true.” Ruth Bader Ginsburg

“If I had to reduce all of education
psychology to just one principle, I would say
this: The most important single factor
influencing learning is what the learner
already knows.” (Ausubel, 1968)

This was our starting point, understanding
where our pupils were at.

Writing (specifically linked to nonchronological comparative report writing)
▪ Use comparative and superlative
adjectives
▪ Expand noun phrases
▪ Select precise language choices inc. verbs
▪ Use a range of sentence constructions
including consolidating relative clauses
(from Y5) and fronted adverbials (from
Y4)
▪ Include technical vocab of the bug, e.g.
mandibles (jaw) pincers or other
“Use authentic examples from authentic
texts to exemplify grammar points, whenever
possible. This serves to strengthen the links
between reading and writing and allows
young writers to explore what young writers
do and the choices they make. It also links
the community of school writers to the
broader community of writers and allows
teachers to choose texts which will motivate
their children.” Essential Primary Grammar,
D. Myhill
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Overview of impact of session 1 CPD
Reading
Where has daily reading taken place
in your curriculum?
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

Class Novel (modelling expression,
intonation, and fluency)
Guided Reading session everyday
Reading for pleasure - accelerated reader
Independent read
Story time daily (e.g. teacher read to
students 30mins)
Audio books
Fiction Express
Core book challenge
Choral reading
Big read
Destination Reader lessons
Lolly stick reading poems every morning.
Making connections across texts, for
example class novel ‘Cogheart’, Peter
Bunzl, non-fiction group reading about
mechanical objects, and reading about
Victorians in History

What has been the impact?
▪
▪
▪
▪

What have been your focuses to
address gaps in reading?
▪
▪
▪
▪
▪

Wider curriculum (mostly non-fiction):
RE, Geography, History (real-life recounts),
Science (evolution), Mathematics (linked to
comprehending word problems), Computing
(reading instructions)

▪

Where have pupils enjoyed reading
non-fiction?

▪

▪
▪
▪

Access to reading texts linked to topic.
Vocabulary linked to homework,
research, and investigations.
Infographics used to understand
structure.

Examples:
▪ Science: activating prior knowledge for
upcoming learning /pre teaching
▪ Science: nature documentary script
(David Attenborough)
▪ History: Highwaymen: researching
Highwaywomen, discussion, reports, and
newspaper reports

Able to develop language surrounding
non-fiction.
Increased engagement.
Increased understanding of technical
vocabulary.
Improved retrieval skills and wider
interest.

▪

▪
▪
▪
▪

▪

Fluency in reading - trying to get pupils to
read as much as possible out loud.
Using echo reading to model expression,
intonation, and fluency.
Shared reading looking at an extract.
Inference: looking at songs and inferring
from the lyrics.
Using Ashley Booth texts for inference
questions and texts with teaching
resources.
Teaching vocabulary, clarifying new
words, and encouraging children to read
widely, exposing them to a wide range of
texts and vocabulary.
Modelling/explicit teaching of reading
skills.
New focus each week and now beginning
to apply all the strategies within one text.
Timetabled slot for storytime.
Reading whenever there is an
opportunity.
Developing recommendations, creating
book reviews for friends.
Interventions: reading boosters, myON
for LA/EAL pupils. Inference has been a
gap – thinking about it as a puzzle has
helped some readers.
Generating their own inference questions
or guessing what the question could be.
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Writing
Where is writing taking place on a
regular basis?

What have been your focuses to
address gaps in writing?

Every English lesson has a writing task both
quick (shorter) writes and longer outcomes.

▪

Writing across the curriculum
▪ Geography: non chronological reports
about an animal that lives in the Amazon
▪ Science: explanation texts about how the
heart works; biography of Charles Darwin
▪ Art: diary entries
▪ Mathematics: reasoning in maths;
explaining mathematical vocabulary
▪ Design and technology: writing
evaluations

▪

What opportunities (including wider
curriculum) have there been for nonfiction writing?
▪
▪

▪

▪
▪

English lessons
Science: information pages, explanation
texts, biographies, comparison
(comparing illnesses in a short report)
History: biographies, non-chronological
reports, explanation texts, biographies,
summary writing (Vikings and Romans),
letter writing (Kingdom of Benin to timetravelling-tourist-friend; as an evacuee to
an aunty)
Geography: non chronological reports,
summary writing
Aquila magazine has been inspirational

▪
▪
▪
▪

▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

Addressing stamina through quick
(shorter) writes to build up to longer
write.
Surface level marking to address 'basic'
issues such as capital letters, full stops
(proof reading).
Developing writing conferences/'editing
club'.
Enjoyment, motivating and pleasure for
writing.
Tweeting writing to share writing with a
wider audience (purpose).
Improving teacher subject knowledge
around grammatical terms for
apostrophes, dash, inverted commas.
Shared writing.
Small group work.
SPAG (spelling, punctuation, and
Grammar) sentence level work.
Editing sentences by adding detail
(sentence strip activity).
Grammar and punctuation 'boot camp'.
Explicitly teaching grammar needed for
lessons.
Explicit reference to grammar and
language.
Making use of ‘Alan Peat’ sentences.
Assess against Year 5 writing standards,
looking at gaps and filling them in.
Providing sentence starters.
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Examples of work from participating schools
Emily Bunton, Chisenhale Primary School
We managed to fit in a non-fiction writing
outcome linked to our Topic of crime and
punishment last half term.

We are using 'Animalium', Jenny Broom and
Tony Meeuwissen's 'Remarkable Animals'
flipbook as our core texts.

Our main writing outcome this half term is going
to be a non-chronological report on an animal
that the children have made up themselves by
mashing the head, body, and tail of three
different animals together.

So far, we have made our own flip books although we are yet to add colour - and have
created a mind-map of info about our animal.
We will be using some of the activities that we
were shown in the part 1 of the training during
our skills week.

Crime and Punishment outcome:

Non-chronological reports:
Texts
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Rachel Wild, Hermitage Primary School
We looked at some information reports from
the beautiful non-fiction book, 'Birds' and the
children identified that the authors choice of
words (particularly specific nouns and
powerful verbs) and devices like
alliteration, really made the reports engaging.
We then focused on our topic work about
Highwaymen/women and used the Focus
Education game 'Add a grammatical feature' to
play with a simple sentence: 'Highwayman
waited on Hounslow Heath.' The aim was to
make them sound frightening. Next, children
cut up their sentences and experimented with
reordering words and phrases, so they could

find the most effective combination, to make
their reader feel truly scared.
This was a great activity and the children used
aspects of this in their written work, with
children deliberately changing word order for
effect. The activity has got me thinking about
how much extra detail is too much in a nonfiction piece, and how to make sure children do
not slip into fictional phrases in non-fiction
pieces. It is the first time we have thought
about rewriting a sentence in an information
report to make the reader feel a certain way, so
it has definitely got me thinking about the line
between fiction and non-fiction.

What follows are snapshots of the learning that took place across our unit of work – ‘The Highwayman’

9

We set the context through making initial predictions based on the artwork by Charles Keeping of the
poem ‘The Highwayman’ by Alfred Noyes.

In order for all pupils to access the poem, we researched Highwaymen.
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Initial refelections after first reading of the poem

Working out the meaning of words and creating a class glossary

11

Story mapping and retelling (also retelling from another character’s point of view)

12

Role on the wall

Hot seating

13

Drama: eavesdropping on the Highwayman and Bess

14

Writing in role

15

16

17

Exploring poetic devices through art and experimenting with own ideas

18

Writing and Publishing our Poems

19

20

Information Reports
Annotating reading

21

Note-making and summarising paragraphs using post-its to record key points

Experimenting with word order for effect

22

23

Making notes on Highwaymen and women

24
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Nicola Orton, Stepney Greencoat CE Primary School
Reading:
▪ Reading happens for 30 minutes a day
timetabled into the curriculum, this is either
guided groups or whole class.
▪ We have additional time in the day for
independent reading such as toilet times
and during the register.
▪ We have a class book which we read as
often as we can during the day (few minutes
before break, lunch etc).

▪

▪
▪

We also read during humanities (this term
we have used non - fiction books to research
WWII)
We have read newspapers for humanities
We have used non-fiction texts in science.

Writing:
▪ We have 40 minutes a day timetabled into
the curriculum but writing often happens
during the science and humanities lessons.

Biography writing: (sample of sections)
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Letter writing:
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Nilufa Pasha, English Martyrs Catholic Primary School
Reading
Soapbox

This simple gimmick has seen the
desire to read out aloud rocket in
my class. Pupils love the idea of
getting on the soapbox and
reading with increased vigour
and expression. The elevated
level makes them feel important,
special or like a narrator. As a
result, intonation, enthusiasm for
reading out their own work and
volunteering to read is all on the
up!

Poetry

Every morning - two children
read a poem out loud to their
class. Names are picked from
lollipop sticks and poems are
picked at random from
books. Pupils have become
increasingly confident and
competent with pace and
tone. Their enthusiasm and
emotional responses to poetry
are increasingly more
appropriate.

Class novel

Street Child. Every half term, we
read a class novel or a text from a
series of authors. Reading is
brought alive by acting out
chapters.

29

Reading corner

Our pupils can't wait to be the
first to complete their work
and relax in the reading corner
armchair…

Tracking home
reading

This is the Year 6 reading
list. The aim is to read all the
books on the list! There are
forty books. Pupils
recommend books to one
another, write reviews and
tick the record book once they
have read the book.

Quiet reading
time

Pupils have ten minutes quiet
reading time when they arrive
in the morning and
throughout the day when
their work is finished.

Group reading

To begin after half term, to
encourage discussions and
shared reading

Reading across
the curriculum

All our topic work must
include some form of reading
and discussion in every
lesson.
Weekly lessons come from
The Way, The Truth, The
Life. All tasks are preceded by
a reading activity. Pupils must
also know how to navigate
and be competent users of the
Bible. They must find
references and interpret
passages. This is an excellent
resource for understanding
metaphorical writing.

Reading in R.E
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Reading to
We offer a pupils a range of
support
reading materials to support
emotional well- this part of their development
being and
mental health
Weekly
The text is read in their groups
Comprehension and comprehension questions
task
set as part of their homework.
Redrafting and
editing
Magazines for
wet play

Read your own work!
Pupils are encouraged to read
a wealth of magazines on
offer.

Writing
Vocabulary

Pupils collect vocabulary over the
week and write the words in
their vocab book with the aim to
try and use them in their writing
that week.

Vocabulary
game

Five children pick five words from
the pack. The words and their
meanings are read out and
written on the board. Pupils
have fifteen minutes to put them
together to write a creative and
meaningful paragraph connecting
the words.
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Pupils writing
for display
work

Google
Classroom
writing tasks

Pupils have been given a wide
range of writing tasks for
homework activities. Spellings
and punctuation errors are
highlighted in their writing and
pupils have reported finding this
useful for their learning.

Model writing

Annotating the features either as
a whole class or individual task.

Success
Criteria

This is a useful tool for guiding
the pupils to ensure they include
the Year 6 writing features.

32

Rosie Furze, Seven Mills Primary School
Our topic this half term is Healthy Humans. In
English we are looking at ‘Pig Heart Boy’,
Malorie Blackman.

order for the children to make rapid process. It
is structured chronologically, and pieces of work
relate to key points within the book.

Within the topic of Healthy Humans, the
children are learning about the circulation
system and the heart.

There has been carefully selected grammar
focuses for each session, these are then
repeated throughout the unit for children to
have lots of practise using them.

During reading sessions, children have been
reading information texts about the heart and
circulatory system in order to gain knowledge to
use in science, but also technical language that
will support them with Pig Heart Boy.
This unit of writing is spread over six weeks. At
the end of the unit children will re-write the
story from another perspective (it is their choice
whose perspective they choose).
The unit is designed to have lots of different
opportunities for longer pieces of writing, in

Successful ways to close writing gaps:
▪ Writing conferences
▪ Immediate feedback
▪ Identifying grammar in modelled and
constantly going over it
▪ Clear modelled pieces of writing
▪ Practising the skills before writing it in their
piece of work
▪ Marking for surface level features and then
children editing it

Here is an example week of planning:
LO

Grammar
Focus

To use the
subjunctive to
advise
Subjunctive form
Semi-colon in list

Outcome

Children write
advise to Cameron
based on what
they would do in
that situation.

Part of the
book it is
related to

Synopsis

To write a
description

To use dialogue to
move action on
Speech rules

To summarise
arguments for and
against
N/A

To write a
persuasive
argument
Subjunctive form
Relative clause
Modal verbs

Semi colons to
separate clauses
Dashes for
emphasis
Parenthesis
Children write a
description of
drowning

Children write the
section where
Marlon talks to
Cameron after he
gets out of the
pool.

Children look at
chapters 3 and 4
and summarise
arguments for and
against getting the
Pig’s heart.

Chapter 2

Chapter 3 and 4
when he finds out
about Pig’s heart

Children write as
either mum, dad,
Dr Bryce (Greater
Depth children) to
persuade him
whether to have
the heart or not.
Chapter 3 and 4
when he finds out
about Pig’s heart

Chapter 1 – dying
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In each session the following happens:
▪

▪
▪

▪
▪
▪

Children have an opportunity to practise writing
sentences with these grammatical skills in. E.g.
on day 1 they practise writing the subjunctive
form in their books. They can then use these
sentences in their writing.
Success criteria is used for children to support
their writing.
There is an example piece of writing I have
previously written for children to identify the
grammatical techniques I have used to create a
successful piece of writing. Children then have
30 seconds to steal any words or phrases I have
used.
LA children are provided with sentence
starters/words to support them.
The words collected in reading sessions are
displayed on the wall for children to use.
Challenge words are written on the board for
children to use if they want to.

Whilst the children are writing the following
happens:
▪

▪

▪
▪

Me and my TA go around and read children’s
work and support them to edit it whilst they are
writing.
If there are any common misconceptions, I stop
the class and model how to change these on the
board.
Children have a clear idea of the amount of
writing they must have completed in a lesson.
Children use the success criteria in their book to
help them, this is differentiated * is what
everyone needs to do ** if children feel they are
having a good day *** if children feel they are
having a great day.

After the sessions, the following happens:
▪
▪

I mark the books for surface level errors,
children then correct these the following day.
Children who have struggled with the session or
need further editing with an adult are then put
into a pile for writing conferences on a Friday.

As the year progresses, I will reduce the support I give to children with success criteria and modelling
pieces of work.
Here are some examples of how it looks in the book:
Children practise the sentences I would like them to include in their writing. Here they practise
subjunctive form and an Alan Peat’s ‘If, then’ sentence:
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A lower attaining child practised a question tag first.

They could then use it in their writing.

35

Phrases and words to support the
description of the hospital room.
Children came up with this before
they wrote their description.

Diary entry Cameron night before the
operation. Children came up with a
question tag first. They also used their
description of the hospital the day
before.
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An example of a higher attaining child
planning a formal letter.
Then writing the formal letter to persuade
in role as Dr Bryce.
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Examples of description of the
hospital room from Cameron’s point
of view.
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Example of a middle ability child’s persuasive letter:
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Simon Neville, Kobi Nazrul Primary School
For poetry week, we read the Lady of Shalott
and did some work around the language and the
structure of the poem. The children then wrote

their own verse, a follow on from the poem, in
the style of Tennyson.
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We then moved onto a unit of learning based
around the text ‘Cogheart’, Peter Bunzl. We
made some emotion graphs based on a chapter
of the story. Children provided evidence for
each emotion.

They also re-wrote a short extract of the story
from a different character's perspective, still in
3rd person though (see below some work
around points of view and how this changes our
impression of the characters/events).

After our zoom with author Peter Bunzl,
children wrote newspaper reports about his visit
(see below)

We're also experimenting with different ways
to plan narratives (to be written next week).
We used a "story road map" and found it very
effective. This approach was scaffolded for
some learners, example included.
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Overview of session 2 CPD
The key messages explored in session 2
were:
▪ Talk, read, and write daily
▪ Use knowledge of Year 6 curriculum to
support learning and teaching in English
▪ Use reference exemplification materials
to understand the learning journey
▪ Writing: Purpose, sentence level work,
idea generation, planning and teacher
modelling
▪ Continue to plan clear sequences of
learning

Remote learning
Reading and remote learning
▪ Online reading: set books to read that
match pupils’ reading ability and interests
▪ No access, aim to provide copies of books
that match pupils’ ability and interests
▪ Record reading your class text (or provide
link to video online) for pupils to watch,
listen and enjoy
▪ No access, aim to provide copy of class
text for pupil to read at home, share and
enjoy
▪ Deliver daily storytime session (google
meet, teams, etc.)
▪ Encourage pupils to read at home on a
daily basis

Writing and remote learning
▪ Ensure all pupils have access to
vocabulary mats (or magpie word
collections)
▪ Record short videos of shared writing for
pupils to watch modelling writing
techniques.
▪ No access, link writing activity to class
learning – knowledge and/or skill. E.g.
instruction writing – write instructions for
a game, recipe, routine from home

▪

▪

Diary writing – this would encourage
purposeful daily writing and can be
shared back in school
Provide an image from class text, or
known text for pupils to write about

Questions to consider for remote learning
▪ What you want pupils to know,
understand and do?
▪ How you will teach them this remotely?
o remote instruction (e.g.
worksheets, textbooks, online
videos, pre-recorded
explanations)
o face-to-face or live explanation?
▪ What tasks / assignments you will give
them to practice and embed their
learning?
▪ How you will assess their understanding
in the short, medium, and long term?
▪ How you will use assessments to provide
formative feedback and inform future
remote learning?

The year 6 journey continues…
Y6 English checking in and moving on
session
Thursday 25th February 2021, 4.00pm –
5.30pm, online
This twilight session has been written to
support teachers to review pupil progress in
English and plan the next steps for achieving
the standards at the end of the academic
year. Any updates relating to end of Key
Stage SATs and teacher assessment will be
shared.
Book places on SLA online.
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Feedback from participants
Year 6 English
What words best describe this session?
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